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Educators

ABSTRACT
This article covers scaffotding efforts done

by the writer to be a reftective educator
ir the middle o'educationa. condition

which is often stopped, routine and tess

innovative. By depending on the stages of

carrier of being educator, some important
inventions can be showed that between
the first stage of carrier and the stage

toward maturity in educating, it can be

found a time of carrier transmission
mal<ing ones be wary and alien to the
carrier chosen. This stage must be passed

by some actions not onty having setf
reftection but atso learn and adopt
criticatty toward the best innovation and
modeIdone by other cotteges. Moreover,
some creativities and innovations also
need to be developed, so the carrier of
being an educator becomes the important
choice in one's life. This articLe atso

exptains that a s kit[ of reflection and
im proving the quatity of work is an lslamic
act'on fo, every Mos.err which,s hav,ng
educatjonaI profession.

Ke1 w ord, Ref bcti"- e Ecluc ati o n,
Professi Detelo pment, EducationaL
C arrier', M o slem Eclu c at or.

ABSTRAI(
T![isan ini mengungkap upaya bertahap yang dital(ukan penutis

untuk menjadi pendidik yang refLektif di tengah kondisi pendidil(an

yang kerapkati mandeg, rutln dan kurang jnovatjf. Dengan

menyandarl<an pada teori tahap-tahap karir pendidik, beberapa

temua n penting dapat dikemukakan bahwa antara tahap awatl(arir

sebagai pendidik dan tahap menuju kedewasaan datam mendidjk
dapat ditemukan sebuah masa transjsi l(arir yang serjng rnenjadikan

seseorang merasa ragu dan terasing atas pitihan karirnya. Ta hap ini

sesungguhnya pertu ditewati dengan tidak hanya melakukan (ritik
diri dan upaya perbaikan atas kinerjanya, namunjuga pertu
menyimak dan mengadopsi secara l(ritjs atas inovasi dan kinerja
terbaik atau ketetadanan yang dilakukan kotega lainnya. Lebih dari
itu, sejumlah kreativitas dan inovasijuga pertu dikembangkan
sehingga karir sebagai pendidik merupal(an pilihan penting datam
kehidupan seseorang. Tutisan inijuga menegas(an bahwa
l<emampuan merefteksi ddn meningl(atkan kinerja secara umum
merupa (an tindakan lstamj bagi setiap Muslim yang rnemjtiki profesi
kependidil(an.

Kata Ku.nci: Pendiclik Reflektif; Pengen.,bangan Profesi; Kutir
Mendidrl<; Pendidik Muslim.

INTRODUCTION

It is becoming increasingly clifficult to ignore tl.re

dynnmics of teaching ancl letrrning as central farts oF

educationai processes. Perhaps, tl-ris particular Lrorfayal
will be empiricaliy clarifiec.l by examinir.rg teaching-
lenrning activities condnctecl by tcachers along with thcir
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snrdents eitl.rer ir.r or outsiale their chssrooms.

This n.roc{e of interaction bem'een telcher
rn.l stutlcnts is actually ore of thc critcria of
judging whetl-rer or not an eclucational

process tLrns u''cll. Strch a mocle of reiltior-r.

ship is able to be linkecl to the term 'teaching

srylcs' u,hich mean 'a wicle range of ap-

proacl-res' in teaching activities fitting witl-r

'the needs ,:rf leamers' anal 'the nnture of
subjects' (\X/allace, 2009). Yet, tl-ris corcept
might be clifficult to implement if teachers as

classrooms' leaclers lack of knowledge and

practical experiences of l-row to seiect teaching

approircl-res lrossibly rppropriate with either

thcir studcnts'neecls or the characteristics of
encir subject. Tl'ris sort of clifficulty is likely to

be a comrnon prolllem for teaclrers, in

particuinr, wiro are in 'a betwlrt transition'
(Horrison ancl McKeon, 2009). At this period

of trar.rsition, teachers tencl to have hesitar-rce

between to change their olcl-fashionetl teach-

ing sq,les ancl to try more innovative metl-r-

otls.

By taking account of tl-rat trar-rsitionirl

periocl of teaching, I l-rave personally fncecl

rnore or less the same circnmstances. The

first .lenls with the inflLrence of the past

edrLcational irnpacts. It seems thlt I was l
'Irodu(r' ol rlre sclroolr .rnd pre-.ervi. e

tririnings generrlly tnclitional in terms of
terrchir-rg sryles merely promoting teacher-

centerecl rathcr than teachcr anci stuclent-

a( rrrere!l leirrrrirrg. What I wirs e rrcoLrrrtcrirrg

is tr,robably rclevant to Blnme's (1971) r-rotion

thirt'teachers tetrci-r trs tl-rey are ttrught an.1

not :rs tl-rey are tangl-rt to teeci-r' (citecl in
Cheng, Cl-reng irnl1 Tang, 2010, p.102). lt is

not to mentiorl tl-rat I never l-rird previor-rs

irlnovirtive telchers, rather I woulcl say thirt
generally tl-rey are likely to perceive their
profession as'bnsiness as usr.ral', referring tir

the lirck of self ancl external criticisn. It tlts
u,ith what Dcwcy (1933) saicl that teachir.rg

hus been a'rrutinizcd'nther thar-r 'rcflcc-

tive'activity (citecl in Pollarcl, 2002). Quitc
clcarly, I have l-rarclly ever encountered tl-ie

bcst moclels of refLective teaching wl-rereby a

tcircher continuously analyzes, criticizes lncl
improves his or her teacl-rir-rg clr.raliry.

The seconcl is commensUrtrte witl-r my

reccnt caplcity of managir.rg texching pro,

cesses. By taking Browr-r, Lake and Mattcrs'
(2009) opinion thirt teacher-centerctl antl

stuclent-centerecl teaciring styles xre r cor.
tinuum, it is probably right tl-rat I arn still
strugglir-rg to overcome my cliffictrltics of
clealir-rg wit[-r my classrc;oms by ciroosing

particular rncthods of teachir.rg lnore appro.

l)liirtr'l). Frrrtllermorc, nr) rbilir) r,' Irrririti :r

refLection of my own teaching wl-rether it is

ir.r.rprovecl or not, hlts rlot becrl citrriecl otrt

)cr. llr rlrilt..6'115s, llowcver. ronrc ot m)

irrrerirLri!,r'rs irr erlrri,rriorr .,rrilr rr. rr,rirrirr!.

rlrrl r-L:'LilrLlr. ll,,w(v(I, irre LLUit\' Iln[)ort. lt
to build on my l'Lorizons of teaclring in order

for me-probably othcrs-to be more reflec-

tive. Br.lt, it is r.rncloubtecl thtrt I hrve not

maile full usc of these practices as internul

data or resoulces to criticize ar-r,.1 reflect or.r

lny own teaching. In tl.ris respect, tl-[rs, I l-rave

iln intCr(st tr) U-,i(( ilrr(l illlirl)zr:\'rnr ilali\i-

ric. within rny rerrchirrg (ilrccr rriljcLtory.

Tb analyze the path to be a teacher, it is
quite imperirtive to trke Goodsor.r's (1995)

iderr rhrrr 'l :tor) is ttevcr jttst :l st(1ry-it i\ ,l

stlrelrrent of beiicf anc] morality' (cited in
Sruirh (.,1.). 1o95, f.(('). Slclt ,r .orio.
irnpLies tl-rat teacl-ring is not only a professior-r

but llso an etl-rical stan,:{poir-rt or valuc

(Llr.npert, 2009). Hcrc I woulcl try to r.lncover

uot ot.rly what happens on thc surfirce of, but

also the clyuamics ttncler the surface relirtir.rg



lllRltAt tLMu.rtMU (t stll(All

t6

to icleas, virhres and beliefs of ny teacl-Ling

profession. N4ore systcl-nirtictllLr,, tl-ris paper

l-ras been dividerl into three parts. T[-re first

part cleals with tl're concept of the teaching

professior ancl refLective teacl-ring. Thc

second correlirtcs rvitl-r trn analysis of my

incliviclual career in teaching ar-rd the |ossibil'
iry of becolning a reflectivc eclttc:ttor. The

tlrir,l rric. r,' sivnrll Ilr\. r(;ralrirrs txl'\'rirllac
to other lsLamic Iractitioners, cspeci:rlly

teachers, it.r tcrms of practicirtg reflections c,f

their ctrreer.

TEACHING CAREER DEVELOPMENT AND

THE NEED FOR A REFLECTIVE PRACTI.

TIONER:

A brief theoretical frameworl<
Irr IrLL nt 1t:rt'. fher( lt:ts I'Li tr ,tIl itl.'re,'s-

ing alnoullt of litelatr-rre o1r tetlchil)g lrrofes-

sion clevelopment. Most of the literattlre

generally invcstigate its basic concepts, stages

ar-rcl possible Ltrrriers. Yn tletail, otl-rer studics

have o,en focusccf ot.t a farticularllimctrsiou
of tclcl-ring styles necessaril-v practiced by

teirchers as reflcctive pIilctiti()l1elS. Stlcll

l.rivottrl vicwpoit.tts, hcnceforth, t'ill be briefly

highlighteil bclow.

The rnost important aspect of the teaching

professior-r might bc capaciry builclir.rg sincc it
u,iLl rlctern.rinc tl.re teaching c1un1it1 per-

formecl by teachers. Murray, Jorcs,

McNirrnara ancl Stanley's (1009) researcl-r

reveals tl-rtrt capacity br.rilding is a mttltiplica'

tion of 'motivation', 'opportLlltity' ilnd
'exp(rrisc'. It is .'l',r iorts rlrat morivittiott or

interests could r-ro lougcr exist without both

opportunities provic-let1 by institr,rtior-rs ancl

ptrrticulirr expertise, skiLls or con-rpetences

which rvill be proclucecl- lu regarcl to teirchers'

expertise, Eratrt (1998) cited in Day (1999)

asserts that profcssionals'skills should be

basecl on rcLrrrent comlretence(s| i i.,-,:ir
teircher ancl then gradtrally detelopt:i il
internalizing antl trtrnsfornrit.t g'.r J J itLcnal

capabiliq' ancl possiblc irractices. 1!t. teacir-

r.rs .levclol,tnrttr.ttttl tr,tttiform.)t'l'l,rr
unlikcly to be mcrcly tl-re sort of skiiLs c,r

competences listcd sir-rce, as FcssLer,ru.1

Christensen ( 1 99 2) argued, teacirer rlevcl,-rl.r-

ment shottl.l pa-v rrore attcntion 1qr 'ltersotral'

trr-Lcl'or-qrnizatiot.tirl cnvironmct.rt(s)' as rt-cll

((ir\.(l in [\:r]. I.rott]. T[e I,,1ncr r(t.r{ ,'

indiviclnal clispositions, inciclents rnd lite; and

thc latter clcals rvitl-r regulatiot-ts, rtniot.t itntl

management-to l-nel1tiolt some. lt Is clear

tl-rlt cnpaciq* [rr.riltling of cr'er,v teacher is

tLniclue ,-1ue to variotts l.rersonal cot.itlititttts

antl even complex becattse of lots i,f iufluettc'

ing factors.

C)enerally spreakiug, persoutrl ar-Lt1 orgirniza-

tional cor.rclitions intcract with stages of

tcirchers' cateer. Huberman (1995) .levelops

five stages of'teacher ctrrecr cycle' coltsisting

of 'laur-rching a career' (l-J ycrrs), 'stabiliua-

tioir'or'integration iuto n peer group' (4'(r

yenrs),'new cl'rallcnges' (7-18 ycirs),'retrching

a profcssional pla teau' ( 19-30 years), lr.rcl'the

phase of greatcst exlrertise in teaching' (jl'40
years) (citcd in Day, 1999). For thosc n'hcr

,, ho.rs. t.,t.hittg rrs tltt'ir i:rreer. it iL itnl)or'

tant to note that tl-re first stirge seems to be a

cluitc t.rcw cateer eltvirottment u,ht'tc teacl.t-

crs might fccL ekher conveuieut or awkwar.l.

Sucl-r ir-ritinl challer.rges can possib[y be cor.r'

tr.,lle,.l il rhcy h,tv,.' l..,sitive I'cr( ( lriol)s.
knou,leclge and cxperience of teacl-rir-rg, for

instance, as previously taken from tl-reir pre-

service trainings. T1-ris incluction process r.r'ill

Lre likely to be a lbunclation of tl're sccontl

stage, 'stabilizntion'. Here, terchers are

persor.rally tested wl-rether or not they are

committt'cl to their profession. lnterpersontri

l

i
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skills sucl-r ils working in a terln u,ili be one L.lf

inrportur.rt inrlicators. As n;rrofessiorr u,hich is

acaclernicllll, linkecl to the dyr-rirmics of
sciencc, tcaching itself really has tr numbcr of
cl-raller.gcs sucl-r as experimentation. At thc
thirc1 stage, self-reliance and collab,.lratir,e

work generally determine the clualitl of
lcaclemic involvement. Besicles l-raving scien.

tific responsibiliry, tcachers are also respor.r-

sible for their stuclenrs anrl institutior-ral

progression. The follorving years are the

possibility of getting professionaLsm. At tl-re
fourth stage, tcachers are probably ir-r l
situirtiorr u'hetl-rer or not they tend to be

professiontrl ancl such a condition also cle-

l'\rr\1. Lrl\olr. for cxtm[)ls, I'r(,nlorior')
sustainability of their career. Fir-raliy, the

gre:rtest career is when teachers ciln mantrge

ancl reflect on the possibiliry- of change trotl-r

to thenselves ;rnd others. lt is i:lear therefore

tirat teaching cnreer .levelopmcnt necessrrily

correlates with pcrsonal and organizational

environments which support the personaI

dyr-ramics of each teacher.

Relatir-rg to the personal and organizn.

tional environment, some findings show tl-rlt
teirt:l-rers' development very often faces

barriers beciruse it correlates 'r,,ith more tl-ran

what the teirchers want to do br,rt wl'rat ideas

and prirctices tl-rey believe. Chcng, et.ai. (2010)

find that teachers' perceptiolls possibly

influencecf by tl'reir'pre.training strategies'

might have positive or negative inpacts. For

exrmple, dne to the image of tl're possible

diffictrlties of pntting innovative ideas into
practices, they tend to decide to tlke the oltl-

[,r.lriorre.l rril(lring sryles emIhirsizinS orrc.

way communicittion. Moreorrer, some evelt

f..l 'trrtstatt.l' rrrrd girt rrp wlren tryirrg r,r

ir.r-rplement active-refiecti\re teaching metl-rods

(HLrrsh (1995) cired in Smith, 1995). lroni-

ca1ly, Brown, ct.al. (2009) findir.rg rcrt als tl.rlt
by using Tcaching Perspectives Il1\.entor),
(TPI), o,en if tcachers agrcc u'ith innovrtive
tcaching sqles but, as if they coulcl not rejcct
'the trlnsnission perspectives' or tcacher-

centrcrl learning, for institrrcc, dne to the

l.roiiticrrl rlemar.r,:1 such as national ilssessmcnt

whicir slroulcl be cornpletcly coverccl in their
teachir-rg materirls. ln this context, 'the

conservati\re culture' coukl J:e a particular

cl-nllcnge when 'innovative fractices'try to
be impleme nterl (C)l.rcng, er.al., 2010). Again,
the u.ork of Horr ison anrl \4cKcon (2009, 19)

indiciltes thirt a 'turning point' or'betr,,,ixt
transition'cirn be either t supllort or a

b,rrli. r'. []ris L,'11.d1.1 y1.lr.1i r(, ir Lillt,rtilli
wh.rt. f.'r irrsr,rrrt'e,,t rt Irrtivt.ly l'](w l\rilctiriu-
r.rer in higher educirtion institutions (l-{EIs)

shoulcl initially conduct reselrch ancl 'scho1-

arly activities'. This transitionul statc seems to

be critical rnd strategic in determining sclf-

esteenr of the teacirer. Thus, it rnry Lre clear

that botl.r unexpcctccl intemal (rersonal) ancl

exte rnl (orgar-rizatiotul) atmosIlleres arc

qttite important to nnticipatc.

I)y tnking account of thesc barriers, teacl-r.

ers actually require :r tool of analysis and

prirctice for rnticipathtg and resoh,ir-rg l.ros-

sibLe problens. In his writing, Lainl.\ert (2009)

argues thrt teachers shouLcl have an abiliry of
developing 'praxis' or 'theory-in-action' as 'nn

ethical, social ar-rcl politicai action'. This
concept is c{ifferent from ir Cartesiirn doctrine
whiclr scl,irrarcs il rheorv lorm 11,1;1i1i6s.

solely focusing on technicaI work ('poiesis').

However, accorcling to Hillier (2005), while

'praxis' only devel.rps a critical ilwilreness,

what is really r.reeclecl is'acting rightly and

appropriatcly' ('phronesis'). In this respect,

Lampert (2009) also makes cletr tl-rat, ir.r

order to be reflective, teachers should con-
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centriltc olf t corntlot-t problcr.t.t iti l,ractice'

or'l-Liglr-leverage pt:rctices' riither thnn

orclinary tenching practices. Basecl on thc

above nctcs, it n.ray bc arguerl that ltnder'

simplc or complcx circntnstitnces, teacltcrs

r.rccc1 to l,e criticll of ancl reflective ou their

t(rlalr i ng ['rui(src:,] ltrl i tttl'r,r('ti('tls .', ) ;ls to

impr-ovc tl-reir teaching compctcnces.

When pronoting the iclea of a rctlective

e.lucirtor, Perkin (1995) icler-rtifies tlrrce types

of teachcrs (cited in Snorvball, 2.0A7, p. /5$.
The first nre thosc wlro 'resist secrtltiny' and

'show little tenclency to rcflect on their owu

ClICCS.

lf f.aitl r.r'Lt'rc ,ii:.:--:. r:- : -

ctrl possibll L.c or'.e r: : .
the probicms trrci:'.: :-., '.'-
in this contcxt. ti-Le'. :. -t-:

ir.r,.lividlrall) trr cr,1:,:.r.':, . . -

tir. L',rrricr. rr ltril: : :t.- - . -:.

Pollarcl, et. al. (lCiS :-:: : - : - ', :

juclgmeut'itn.l 'cott:lr.:.:-.-. - : - ::

r(:['on..il\lc II rlt. r. ....,:' - , .

Tlrrrelorc. l'1 r,rk.': .r ..-' -

rr(luir), t]re l.o.: l l, l. ' . ,,.

practice'ancl the next are the group wl-ro emerging tlttritlg the ii,r..-.:: -'r::: - :

'rcthir-rk tl-reir o\vr1 lrractice according to theit irucl trajectorl'cor.Lltl l'e .:. i-.::. . .- ' :: -: ' - -

c,r,''n expctience' but iguore 'outsi.lers'. tl-rc smootlr practice \riiL p.>:::-- : : -

Finally, the last are those wl-ro conclttct '::elf- tl.reir teaching pertorm rn::

examinirtion' irn.l open interactious :rtlcl

criticisrr from othcrs. In practice, the tl-rird 'FrOm rOUtine tO refleCtive 126gl:r5 ; :'
grorrp is the reflectivc practitioner. More individual career traiectory

compLetely, Sfrowball (2007) lists four criteria hr the rnid-1990s, I starte.l r'ri:'j i : :::-
ol r(flaariyc te1(ltcr". Firstly, rhey rn,rke rrs., st,rvict tr,rinitrg i:r:t ttttir.r,tr ''. -. . :

of 'classroom expcrience'?ls a bilsis to assess lcarr-r knorvleclge of $'l.ri an.1 1.r':''',':- :'''
and reflect on tileir teaching proccsses. tetrchcr. ln regirrcl to thc l.nilie::'i ' l::j:':
Secondly, they look for 'professiontl litera- the coLtrse gencralll taugl.rt phii:' 'l:" -'
tute, colleagt-tes and other resottrces' to theorctical irucl trtritctic:rL clintr'::::-' : '

clevelop their profcssion. Thircll1,-, they rrc- cducatiou. hr detaii, tbr instani. ' - " -i

tively rnake use ofvarious rcsolrces to im. learn an inspirrtional iessotL Ci: .l'::.:.':
provc thcir teaching.leant ir.rg skills, solve cloctrine wl-rich uncie rl,ir.rs i,,lc,r1i:::- ,:- -i :

tl-reir problems, ancl gct 'feedback'. Lastly, Newtoniirn experience $ l-rich i:r'.-.:t. . ; .:.-

they involr,e in 'professior.ral tlevelopmct.tt cisn. StLch philosopl-ricaL i.]e .is '' ':: : : : '
activitics' spch as classro6m ilCtion rcsearch. clebatetl at.rcl, in sonle cltses, to ie ::.-: -t- 

-

Pollarcl, cr. dl. (2008, p- 14) clearly acld that cclucationrl tireories. f)ther sulrie;:. .-:-.'. "
'rrfle.rirl tr,l(lrir)g is:r1,1't1.,1 it'l .r (\'!liiil] ')r ,rlrt.,rtiott'tl lrilll'l!\'rllel'lr. ' tr-t' : ^ '

spirallilg process, irr whicl-L teirchers monitor, iug r.netl-rodology- atld evaittirtit,tl .rc:. ::--. .

et,:rlutrte nncl rct'ise thcir own practice cotl- ls r.vcll. Itt r.lcliti6t-r, tr n,.rml.cr r'::-:-".:.'
tir.rr.r6usl-v'. ln tl.ris regarcl, it is obvious that refelring to tl-re Natiortai crtrricLtli::r- -.' .:.
reflcctive educatgrs woulLl always Flvalulte tattght itt otcier for stttdet.tts tlr rcc 

i.i'. --:. :

itncl improve their terrching and profession Ie ss knowleclgcabLe of thc subjects. .i-:--'- :.-

fron.r self-criticisr.r ancl other varioLrs rcsources these subjccts r.vere ti-ren projecte.l l:.' s'.r;'-- --:.

such 1s colleagues, commLrr-rities irncl rcfer- stucleuts to ttnclerstand ancl implener:::-.::
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in tcachir-rg fractices. As long as it is corr.

cernerl, the logic of lcamir-rg fiom pl-rilosophy

to practice of education was gencrall), cor-r.

ductecl. Yct, it is argued that becausr. of
ncrely relerring to the content mistcry,
stuclents tendecl to feel overwhelming ancl

less reflective. There was hartlly ever critical
tl-rougl-rt cltrring the teachirg practice. In daily

neetings, iearning any suLtject tcnc{ed to bc
'routinized' wirhout reflections (Dewcy ( 1993)

cited in Pollard, 2002). Therefore, such a

problen.ratic circurnstance was likely to make

snldents, including me, less aware of possible

clisadvrntages ol for instance, any pafticular
teacl-ring str ategies practiced.

Tl-re less impact of the eclucirtional tl-reories

tou'ards the subject of the retrching practice

was empirically verified. As I was takhtg tl'ris

subject, even tl-rough I have tl-reoretically

lc:rrrtl r';rriotrs tcirching sryles in previotrs

classes, I tenclecl to concentrate on subject

transmissior-rs to peers (in a shadow class) or

stuclents (in a school where I took a real

teaching prilctice) instcacl of applying teacher-

centered antl stuclent-centere.l teaching

intcrchangeably. This choice seemed not
becirnse of a particular clcmanc{ snclr ls

nationill curriculum as ir-rdicatec'l by Brown, er.

ai. (2009), but it was quite ir-rfluenccd by the

lack of practice. As noted earlier, there were n

f'ew rcflections ancl practiccs conductecl

correlating rvitl-r pl-rilosophical and theoreticll
climensions of eclucirtion so that as if the

concepts that I l-rave lea rt rnigl-rt be sepn-

rated from practices. It is obvior.rs tl-rat, in tl-ris
subject I took at the final terrn, I tended tcr

take materials for grar-rted witl-rotrt having

criticism sufficiently. In short, my competence

of 'ncting rightly ancl lppropriately'
('phronesis') as proposed by Hillier (2005) in
the context of telcl-ring practice ilt that time

seemed to hlve bccn quite firr-relchecl.

Even if I pr s,iously hiid a phn to be r
tercher at ar.ry scirool, but after gnrcltratior-r, irr

thc earl)"2000s, I was ir-r fact ptomotcrl to bc

l teachillg assistant in a university*. At the
stage of 'laur.rching l c.arecr' ( 1-3 years) as

sl.rou,n by Hubcrman (1995) cited in Duy
( 1999), I could note some parriculnr experi.

er-rces. At tl-ris pl.rase, I receivecl :rn inductiolr

f t.)qr,rmmc rn,rrrirge.l I,r the rutirt rsiry irr .r

couple of months, providir.rg acrivities such .as

self-introductior-r to new colleagues and the

exphnltion of the existing units with their
programmes anci other cl-rronologically

cercmonial activiries. ln aclclitior, I foLlowecl

both trtrining of instructional techniclues ancl

works[rop of research nethorloLtgy- for newly
qrialifieci lccturers. In this respect, what clicl

rlrcsc rrctivities rherr irrflrretric my Ier.(lriull
of L,ecoming ir ur.rivcrsity educator? lt migl'rt

be clear that my perccprion has since been

built whilst taking a pre.service training (see

Cheng, et. al., lO10). Tl-re problen'r wirs thlt
the pre.service trlining rvas part of rry prepa.

ration of becomilrg an erfucittor ut school, not
at university. Mrilst I was still havir-rg some

problenrs in lir-rc with the concept and the

methocls of teaching studenrs at scllool, I wits

beir.rg taugl-rt several key points of l.row to

teach universiry*'s students. I l.rar.e read some.

rvhere that school's teacl-rers shoultl under-

stand the concept of'peclagogy' (chil(l's

eclrrcation) antl, on tl-re other hand,

runiversity's oncs sl-roulcl clevelop tlreir kr-rowl.

eclge of tl-re concept of'trnrlragogy' (aciult

cclttcation). Here, I wotrld argue thirt although

both concepts r.night be different in terms of
Practicrl techniqucs of apIroaching bctweet-r

children's :rncl adult' needs, tl.re irieai cor-rcept

of eclr.rcrtior-r is basicaLly lr-r interactioll instead

of 1'rrly trsirrg ir or)(-wily aolnrnrrrrii.rtiorr.
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Tl-rrough the traitting rt tll1 workshop cor.i'

clucted du;ing the inclttction, it seenecl that I

cor-rLl reficsh my knou'lcclge or prilctices, an'l,

i11 somc cases, lcaLn n-torc ltbottt u'l-ry antl hot'v

to tcnch in higher ctlucation.

Evct-t tirough the l0Ol E,-lttcation Act,

whicl-r issucs tlrat thc acaclemic reclLtirenlcnt

for lectr,trers ntlst bc ilt lcast ir master (post-

gracluatc), hitc'i ir,-lt beerl cntcted' m?111y

acaclemics sricl that it was reasonabie if I
runiversity cciltcator htts rcttchc.l tl-re mini-

r.nr.trn statrclarci srtch its thc )r4asters lcvcl'

Llcciitrse of this relson and other tirctors, it-t

IOO I I r,r, 'k :r f,'sr-rjrir!lrr'rt\'l1rrr!r'rrlrrll( rr')

homc cottutry as plrt of in-service trlitlitlg'

Retcreuce to lr4ttrny, et. al. (2009) leveals

tlt;tt |]t,,rir':tri,,t'l to \rll\l],,r1'l ul'l\r'llrlllit\
gircn I'r rlrt ttltir,.rstt! rlll!l \r'rrrril'l

colrpetcllces that shoultl be rercirctl, hN'e lecl

nre ro nLrl this trausitiotlal period of time'

Undcr this circtlmstilncc, rcceptively cal[ctl'a

benvixt trrusitiorr' by Horrisot-r ntr''l McKeon

(2009), I irlso startecl taking the chtttlce to

:fc(ili m) skilis. for ittstattc'.. utitinq rttr

articte in meclit irr.rcl trll academic joun-ral' Bv

asking fot ,-rt.tc of my senior colleagttes to

criticize nry articie, 1 cotrld tLren publish it in a

local neu,spai)er. Morcovet, I also begttl.t to

get in anntlllly colnpetitive researcl-r grrtlt

proviclerl by the Llniversiry ar.ril to iuvolve in

being a pllticiparlt ill training for traiuers'

T[-re latter activiq helil in 2004 was qttite

pivottrl since I cotllcl interact with otlrer

colleagr.res from .lifferent universities in line

with the skills ncec'iccl to be a learning fircilita'

tol. Sttcl-r ir11 intcresting rlomellt has mtrdc

rlrc a\virre of my rolc irs ir newly clualified

eclucator all(-l otller teachlng cl-raller-rgcs in

higher eclucaticx-r. It might be arguecl tl-rat the

opportunity for teacl-rers to develop their

cilreer is l1ot only lirnited by t[-re cl-rar-rce given

by certait-t ir.rstittttiorr ri'here tire :::':-'-=:'

r'.,.rk,,i,t"tt.r'tll, .rrrrcrl l'r'\1'r:: '. : .'

ilO0'r) 1'trt ,r1..,' I'r -h. rr i'1. r,: :. ' -... -

intcrirctious. lt can be the st-cillt'i ' i';-it
process' since sttclr itlter,tctiL'rr.: -''' :l

Lrr\'Lr9rl'r(rr trL n,.. rL r.l i rrl'- t '' . ::':

:kil1.. nr. l:r'r!- \\.'rll.l tl'! lr :::., - . : : l' '

sionul com!.,e ttt.tces illld L'roilder t ';' "r[ ilrr
the teirchcts.

1r'r 1ir-re rr'ith thc stirge t,i'sttr'riii:.rtlr'r,' (4-6

1'c,rrs), it hrrs,-lra\\n ilrrenti()ll r'':1-'' i'1ct thlt

tlr. j1.lrr,ri^rr ,rt.l . -lr r .ti' - '' ' r't

hecottttr ir toltutliltit-rl r-'i tlrl rc,l.:rtLt-tr ":t'tl'-
1ishmellt antl itltegrilti,-'tt r|ith t-ri.Lci c'-'l-

leagucs. N4l tlitficlrlties in thc iLrst three lcilrs

in regard to the abilities ttr l'Lrild te'rchit.ig

intcr',rctions tenriecl to L,e gra.ltralLr resoLr-ecl'

Even if I very often ,.leli.r'er thc strbjects t'1'

applyir-rg one-rl'ity tc^ching methLr!1s slrch irs

Iectures, but, in atlotlicr time I irlso trlctl tcr

pncticc some trctive letrrtling mcth'-rrls sr'lch ils

'tcrchir-rg sttrrts u'itl.r brrtittstoru ittg iitltl

(lLlestiolls', 'stnall grottl, cliscttssiotls' a n''1

'classrootn dcbates'. It seet.ns thrlt n1): illterac-

tions with colleagues u'ho hirve L'een quite

aclvance.l in prircticing sttch activc learning,

l-rave given me mrlch morc be l-refits, not otr[y

enhancing the possible cl.raliq of learning fbr

sturlents (Ng ar-Lcl Tan, 2009) bLrt also'collal'r>

rative dispositions' (Parkison, 1009) wit[-r my

colleagues. lnitially, l tcnclecl to imitate what

they havc practiced anc{ grac{unlly, I stirrtccl

nr,,kitrg il littl( i'it r'.rri:rtiotr Fi)r nl) (rur')

teacl-ring sryle. This'self'directe''1 professional

clerelopn.rent' .rs I\4inott (2010) perceptir''ely

stiltes, might happcn bectr,.tse of this intetlsivc

interactioll nncl experitnentation Althotrgh l
sometirnes encotlntered some barriers sLlch irs

the lnck of knowleclge of choosing appropri'

ate teacl-ring methods fitting with leirrnit-tg

objectives, conte nts and time limitation, I dicl
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r-Iot get'fnlstrated' as inclicatecl by Hru sl-r

(199-5) citcd in Srnith (i99.5). Through thcsc

eifbrts, I r,,,cirrl,l say tirat I coukl evcr.r have

n-rtch 'dee1-.er lertrning' (l{e.lberg, 2009) fron
either my possibie mistakcs or a little bit.rf
rny progr essions.

My effort to be more familiar with son.re

inno\.irtive teacl-rir.rg methods seemecl to hayc

flour ishecl gnclually. Lr 2006, I corrilucterl

Chssroorn Action Rescarch (CAR) on or.re of
the sr-ll)jects I tirtrght in a class. Agair-r, I
workerl coliaboratively with nry ccrlLeague u,ho

monitorecl a couple of rneetings of my tcach.

ing, Bccausc of the essence of such research is

r.r.ror.ritorir.rg, evrluating ancl rer,isilg rhe

teaching fractice (PolLard, et. al., 2008, p. 14),

I receivecl plenry- of corrsiclerations trnd

corrections. One of them v,,as that i nccde.l

to have certtrin teaching instnrments whiclr
gr-ricle students trncl me in observing and

rnirlyzing both my teiching clevcloprnent ancl

students' lean-ring progress. It was cluite clear

trs I reatl Chiptin, Simon irnd Galipean
(2008)'s practice wl-ren they usccl 'tl.rc objcc-

tive knowle dge growth francwork' (OKGF)

to monitor stuclents' lcarning irchicvcment.

In this respect, the main dimension of tcach-

ing wirs not only leaming trrgets, blit also the

stirge-by-stage leaming achievcmcnt. As

promoterl by Pclliccione ,rncl Raison (2009)

irborrt'n stmctured reflective tool' by wlricl-r

students can:rnalyze and reflect on their

arguments, in the CAR I practiced, I hacl just

concluctecl the process of teaching ancl learn-

ing u,ltl-rout snfficient instmments. Ho'wever,

I,ly working collaboratively, I coulcl Learn to

recognize, as Malm (2009) called, 'uncertain-

tics' in my teaching career. By practicing thc

reflection collaborntively or inilividually, I
have more positive feelir-rgs such as empathy

to my students about certirin clifficulties tl-rey

possibly encour.rterecl to intprove their lclnt-
ing qrrrrlity. Such rcflective fracriccs substiln-

tillly l-relp grow'hLrman flourishing' sLrch us

'positive emotions' and'positive engirgcrncnt'
((lh,ryc, 1010; Sl-roffne r, 2009). ThLrs, r,',hat I

hnve conducteri with rny colleaglre sccrncci to

l-rN.e bccn Part of my effort torvarcls more
qrralifiecl teacl-ring and lcaming. Yet, I rvorrl.l

say that I have not yet practicctl srrcl'i a qpe of
important colllborative rcseurch contilru-
ously. Thcrclbre, unfortunately, not all

itr-rl.rortlnt cliticism lnd suggestions fron ny
;, ,ll. ,r1r r. r orrl.l Irr lol[, 'wcJ rrp.

By taking trccount ol tl-Le stage of 'ncw

challengc' of nry teachir-rt crreer (7-18 ),ears), I

woultl littlc bit arguc'that te,rching skill
irnprovement is a clynirmic pli.rctice. As I havc

tlictl to concllrct innovations, to Lre or r.rot ttr

1,.. I lso \,r'rc,,unt( r ncw al),rll\'r'rs,.s r Ilry

profession. In 2009, l got scholarsl.rip ancl

have startcd studyhrg atrroacl to pursue my

seconcl Mlsters clegree. During my stucly in

Europe, I hlve begur-r to interact with r.irr ic>trs

lcarr.rin.g resoLrrces in terms of tutors, stutlents

iln(l r\'Ircrr!es frorn dillcrcrrt corrrrtrics.

Ll.rcler tl-rese globally divcrse circLrmstanccs, I

irave entereLl a new phase of how to bring

sorne of the atlr,ancet{ notions irl1d prlctices

with me to rny home colrntry. On tl-re one

hunrl, I can possibly borrow tl.rcn.r critically

ancl reflectirely to be implementecl in the

institution whcrc I have worked ancl I woulcl

possibly have rlifficulties to a.lirpt some

Europern eclucationll trdvancement to my

horne institntion on the other. Regar.liess of
i-rlving opportu nities to access'professior-ral

literirtrlre','colleagr,res' ar-rcl'gbbrrl resources'

as Snowbrtll (2007, p. 257) said, by stuclying

(,\'cr:\(irr, ltt'wevcr, I lrrrvc 1,..n itt:t ncw

'ilet\rvixt rirnsition' (Horrison rnrl McKeon,

2009) of rny career tr?rjectories in line witl'r
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t[-re isstte of irdaptation, borrot'ing irnc]

possibte imp[ementrltiol] of these diverse

resources iuto tly etittctrtional institution'

The importance of refLective teaching for
lslamic educators

'!(/hat I l-r'avc encotll.\tererl ils statcd in the

previotts paragraphs is probably tlifterent

from tl-rose also ir-rvoh'ed in cdttcntior-rnl fielcls'

It is becrttse of thc possible .lifferenccs of

hlving expericnces of why trl-rci hou' to teacir'

Holver,cr, it is itnportatlt to note that rcflcc'

tion in teaching possibly lotlks like the term

'tr,r'I.a! 11(l\'llt;llisnr' itt l, r. ligio'ts ttlt:tttit'tg

whicl.r is pivotll for mirny educators of certain

religion. Rcgarcling t['ris concept, Immanttel

Knnt, it prominent German philosopher, saicl

that "all knor,,'lc.ige trirnsccndental is

concernctl uot with olrjects br'tt r'"'ith ottr

rnocle of ktrowiug ob1ects." (htm'//

en.u,ikipc.l ia.orddlilTrar:seqlde-ola]iqu, 4/

4/2017). Put sin.rply, the tnaiu problem in tl-ris

li[r is rr,,t rnrrcly ir u t".ll'tttg(. rrr 1n111i1r11-

late certain objects or circLtmstanccs, rathcr, is

how to ttudersttncl and rethink abor'rt what

we think rtncl why we think abotLt tl-rose

objccts. Relatecl to tl-re teflective telchir-rg,

thercfore, tcachers shottlcl be more critical of

thcit orvu choiccs of teacl-ritlg approaches fbr

instnnce.

There trc lots of finclings whicll state tl1lt

teacl-ritrg ap1,rolcl-rcs in Religior-rs-inchrcling

ls la m ic- E,,l lt ca t io Lt h,rve ,rccentttllterl oll a

one-wily col.lllrLllricatiotl (see Barncs &
rVrieht, 1006; Kassen & Mur1.'hy, 2009) sucl-r

as lcctttrcs. Tlrcsc prnctices seet.n to be ret:og'

.izecl 1s tht' 6n1y way of trrusmittitlg thc

religious knowleclge to stttclents Fttrther-

more. the terchers of this slrbject nlso implc-

melrt sttch rnocle of totciring without any

cr iticism. If their str-lclents tlo r-rot Ltuclerstlntl

rr h,,t rlt. rt; r llt r' ll:rr t .1' : - -

, r. uo,tl,1 111,'.-11 ' 11 rlr .- .' -

students'iltcksc,i,.tll.1crs':,'.ni::-:'
srrll.ct r,rttuhr. Irt 'lt-rt. -... -...:-' - : :'-'

rL::r ,., ,rrr lr.lr iotr. lr. -tt '. '.. "..
'religiolrs tra nsccn.lctltait: :l-, :': :l : -:- : I :: r'i.'i

tuI'rol urcrhrt I'l,nri. -. .::.- -" - :-'

ru t,tirlt.r.rrttirri:t 'ltttr -t.-. :.: :"' -:l:l g

,rclrievet't.ttt. $r rr,,t't'.' :'..i :-.- -'- "- : 
'-':''

.rLtivitic: ,.r r, ,ril'irr-. -:' .'. : . - - ,:'
rniglrr l'.',,1'1. - - ,t '1.' ::l- ' ''"' -'l ..r

lLiLrt f'r, tlit,'r.,1 tti tlt.tr : "- '''' " '

,tirir.in u.lt:ilr rl't(, rlr.,:(. i..(:T. - 1l rr

aware of thcit rveaktlesse: Ln :i"e:; :e;lrhl.rg

tasks is clttite similirr to the sc'c'riieJ rcile'c-

tion'. In this respect, being retlcctile t'r

tmnscenclent is likely to l.'e more isiamic or

1.rious.

Ti-re process of reflcctive tr:irching lbr

lslamic teacl-rers might be lble to be cc'tr-

cluctecl eithcr persot-rnlly or collectitell The

persoual rcflection of teacl-ring leacls tl-Len.r to

try to indivi.Lliliy ttnclerstancl u'hat they l-rtrve

taught. However, slLcir reflectiol-r tends to

close the possibiliq of otl-rcrs' sLlggestiolls l
woulcl arg,.tc that thc collective reflcction of

teaciling will hielLly possibly directs thern to

correct an(l irrprove tl-reir teachiug qunlitl'

Thcir colleag,.res' suggestious for instatlce,

wo,.tlcl bccome the so-cnlieci'second opirriot.ts'

since their ow'n thdlghts ancl feelir-rgs rnigl-rt

be limitecl ir-r trying to cleal with their possible

r,.rr.lrirrg,lif{i.rrltres. I lre best 1r11;ri1q''ri

somc Cll-riuese tcachers for il-tstitncc, shou''

that coollenti\re lcirrtling will accelcrlte tlLcir

teacl-ring iuproveuellt (Chcn ancl Maa nt:t.t,

1999). As fittetl u''ith tl-re sottl of 'cl'range ' autl

'improvemettt' in teaching ulr-l lcrlrrrit.lg,

]slirmic tcachers sl-rolrlcl be open-minclecl iu

the context of improvi;.rg lslamic eci'tcatiot.t

teaching. Finally, I also lrgtte thrt ttl
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strL'ngthcn the Islamic tetrcl-rers' reflcction on

thcir teacl-rir-rg, the prNctice of Cllassroorn

Action Research (CAR), as I hrve l1ote.I

carlicr, night be valuable for tl-rcn.r. It is not

only to leacl the reflection of tl-reir teachilg
ro be m,,re slsterttrrtii blrt irl.o tu olrtirni:c

collaborative work between an Islamic

teacher ancl l-ris or her collcagr-les.

CONCLUSION

A teacl-ring carcer seems to face m:rny

chitllcnges. In this essay, by analyzing my

teaching calcer tr:rjectory and development, I
hnve often encountered tlifficlrlties regarding

tl-re effort to implement innovative teachir.rg

stylcs. Such problems seen to be affected by

my teaching notions arcl pmctices which have

no longer been milturecl. Even if the more I
tried certain innovative teacl-ring nethod, thc

more I encountered new barriers, btrt, by

Irracticing rnore reflective teaching, I could

gr,rclually overcome such teaching barriers. Lr

this rcgarcl, the practice of reflective teacl-ring

l-ras generally flourishecl my positive affection

to stutlcnts'lcarning processes ancl my posi-

tive relationship with the pcoplc ir.rvolvecl.

The reflective teaching which blses on

evitlence-basetl inquiry, feedLrack from outsicl-

ers and cOntirruous improYement, :rtrlpears to

Lre a challenge tbr my own teacl-ring profes-

sion. Basecl on my experience of practicing

collaborative Clnssroom Action Researcl'r

(CAR) whicl-r unrlerpins reflective teachillg, I

would sa,r, that tcaciring activities neecl to be

reflected irnd impror.ecl. Nor.v:rdays, my new

interactions with glob.rlly cliver se learning

resonrces seem to be the new challenge of the

l.rossibility o{ borrowing ancl implcmcnting

them in my l-rome ir-rstitutior-r. L)n tl-ris basis it
may be inferrecl that becorning a reflective

ectrcator is a graclual process ir-rsteacl of being

givcn. Thc p,:ssible way of practicing teaching

rctl,.riorl i: try ro ol\rilnizitt! lt:trttittg r(-
sottrccs avirilable, monitoring thc iurplcnen-
tation of terchir-rg plals and evaluutir-rg the

output of lermir.rg rnorc reflcctivel), use.1 .,rs ii

feedb,rck to the foilowing teaching and

learning activities. Finally, brsed or-r sr.rch rr.r

cxperience, the reflectire activity mry be

pivotal to irnplement by lslan.ric eclucators. By

practicirg rcflection on their teaching

collaboratively, t['re lslan'ric teachers will havc

the chance to optimize their tcaching im-

pro\-ement a ncl tl.reir st,lcler.rts' achicven eltt
simnitaneously.
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