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   Chapter One 

Introduction 

This research discussed factors affecting pre-service teachers’ success on 

teaching practicum at English Education Department (EED) of Universitas 

Muhammadiyah Yogyakarta (UMY). The researcher was conducted to find out 

teaching practicum in every class of each batch. This chapter presented five 

points. The first point is the background of this research. The second point is the 

problem of the topic. The third point is the research question. The fourth is the 

purpose of this research. The last one is the benefits of this research. 

Background of the Research 

A professional teacher is the basic need of every country because the 

central of education is teachers (Naz, Abida, Munir, & Saddiqi, 2010). 

Professional teachers need to improve their teaching quality. Professional teachers 

will be able to manage classroom activity, but only high-quality teachers are 

capable of being the central of education. Naz et al. (2010) argued that improving 

quality of a teacher can be done by improving the quality of education. A trained 

teacher can be a high quality teacher if the training is successful. 

Practicum or practical experiences are the oldest way to assess college 

students as pre-service teachers (Mundalamo & Sedumedi, 2013). Mundalamo 

and Sedumedi (2013) argued that pre-service teachers need to be assessed. The 

way to assess pre-service teachers is practicum. Mundalamo and Sedumedi (2013) 

found that the practicum will help pre-service teachers to explore their teaching 
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ability and themselves. The assessment will also give the pre-service teachers 

more teaching experiences which will help them to be the professional one.  

Practicum is needed by pre-service teachers. Practicum will help pre-

service teachers to be the professional one (Walshaw, 2009). Practicum will give 

pre-service teachers more chances to experience directly a class environment. 

During practicum, pre-service teachers will practice what they got from their 

college into a real class environment.  

Vanslyke-Briggs, Hogan, Waffle and Samplaski (2014) said that 

practicum has some advantages for pre-service teachers and the university or 

institution. The first advantage is for pre-service teachers. Practicum provides an 

experience and an idea of pre-service teachers’ future occupation through 

interaction with the faculty supervisor and students. Pre-service teachers are able 

to apply their teaching ability, compose lesson plan, and manage effective and 

efficient meetings. 

Teaching practicum is important preparation of pre-service teachers before 

they apply what they already got from their college into real work environment 

(Goh, Wong, Choy, & Tan, 2009). Teaching practicum can be the field work for 

the pre-service teacher to imagine their future job. It helps them to get some vision 

about how teaching looks like.  

Teaching practicum experiences influence students’ success or failure. 

Rees, Pardo and Parker (2013) found that every pre-service teacher’s class, grade 

and material or topic will affect their experience. They, who have ever had 

teaching practicum, will understand and are able to estimate what they will do in 
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the next teaching practicum. Rees et al. (2013) gave a note that pre-service 

teachers who teach in the same grade in previous teaching practicum will be better 

than those who did not. In this situation pre-service teachers already know the 

characteristics of the students, the topic or material which will be delivered, and 

time management. They know everything about the class from the previous 

teaching practicum.  

Teaching practicum gives visual learning for pre-service teachers (Chien, 

2013). In this time, pre-service teachers will practice what they already got from 

the college and apply to the school. There are some factors of teaching practicum 

that can help pre-service teachers to be successful, namely the location and 

background, stress levels, teaching experience, and confidence levels. 

Gregory (2014) found that the location and background of the students 

will affect teaching practice. The accesible is related with the school sondition and 

location. Then the background is related with the students condition.  How is the 

accesible of the school, how is the facilitation of the school and the background /  

condition of the students are affect on teaching practicum. Accessible and 

facilitated school will accelerate teaching processes as it will help pre-service 

teachers perform their practicum. 

Teaching is a stressful profession (Alemu, Kebede, Teshome, & Regassa, 

2014). This profession has a lot of tasks to do such as making a lesson plan, 

assessing students, practicum class activity, managing students and curriculum 

meeting. Those mentioned task are the important things to do. They can be factors 
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that can help pre-service teachers finish their practicum smoothly if they can 

handle their stress on doing that.  

Stress levels, according to Geng, Midfort and Buckworth. (2015), is one of 

influencing factors that can affect into pre-service teacher. Geng et al. (2015) 

found that early childhood, primary or secondary school gives lower impacts to 

the stress level. The successful practicum will affect the future job. Geng et al. 

(2015) also found that teaching practicum is the most stressful activity during pre-

service teachers’ study. When pre-service teachers are stressed, they are unable to 

control their mind and the situation.  

Teaching practicum has some influencing factors. Stress is one of the 

factors (Celix, 2008). There are some factors caused by stress such as personal 

factors, communication factors, evaluation factors, external factors, lesson 

preparation factors and teaching itself.  According to the result of Celix’s (2008) 

research, the most influencing factor among those is personal factors. 

Celix (2008) showed some reasons why personal factors become the most 

stressful. There are eight reasons about it; they are: sticking balance between the 

practicum and personal commitment, fear of failing during practicum, fear of 

using superior approach, fear of using different methods (approach or techniques), 

personal pressure (expecting too much about the class), having better or worse 

pronunciation that the real teacher (mentor), imitating another teaching style, and 

limit sources. Those are the factors on personal area that make pre-service 

teachers stressed.  
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Goh et al. (2009) mentioned teaching practicum is an effective way to 

increase students’ confidence. Goh et al. (2009) also found that second practicum 

will increase students’ confidence from the previous practicum. This way helps 

students’ preparation to face the real work after graduating. They are more 

confident after having practicum in a class.  

Identification of the Problem   

The English Education Department (EED) gives pre-service teachers the 

teaching practicum activity. This department provides three stages for three 

batches. Every stage will take place in different year and location or school. For 

example, teaching practicum at the first year will take place at an elementary 

school. The second year will take place at a junior high school. Then, teaching 

practicum in the third year will take place at a senior high school. 

In fact, the current researcher is one of pre-service teachers at the EED of 

UMY. The researcher already got teaching practicum in all stages. Based on the 

observation and the experience of the researcher, the researcher found that pre-

service teachers at the EED of UMY had different experiences. Every teaching 

practice gave different profits and showed different factors for pre-service 

teachers. The researcher also faced some factors that have been mentioned in the 

background of this research.  

The first practicum for the researcher was at the second semester. At that 

time, the researcher did the practicum without firstly being coached. The 

supervisor told nothing about coaching and teaching practicum. The practicum 

day was a couple days after the announcement. Then, the researchers and the other 
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students directly taught at elementary schools. Thus, the first teaching practicum 

seemed lack of communication between the supervisor and pre-service teachers. 

There was no coaching or some explanations about teaching practicum. The 

researcher and other pre-service teachers did the practicum blindly. 

The second practicum was at a junior high school. There was a coaching at 

the beginning. The communication among the supervisor, a mentor from the 

school of practicum, and students was good. The coaching was conducted for two 

months. It was quite clear and satisfying. The rule, lesson plan, and even the 

teaching materials were discussed better. Everything was running well except the 

teaching practicum itself.  

Junior high school students were not interested in learning English.  The 

English class that pre-service teachers held did not run well. The students who 

attended were only about ten students of each class. The students were lack of 

motivation, lack of interest, as well as uncontrolled class, and they seemed like 

avoiding the English class. They did not even bring a note book and dictionary.  

Teaching practicum at this time was a bit frustrating for pre-service 

teachers. Indeed, the mentor told us backgrounds and characters of the students at 

the beginning of coaching. When this second teaching practicum was over, pre-

service teachers shared their experiences. Most of them felt that this teaching 

practicum ran better than the previous teaching practicum. Pre-service teachers 

got new experiences about managing class and assessing students.  

The third teaching practicum was at a senior high school. Like the 

practicum before, pre-service teachers got coaching at the odd semester. The 
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coaching ran well. Everything about teaching was discussed better. Even the 

lesson plan, materials, and students’ characteristics were discussed better with the 

mentor. The mentor explained really well. The mentor even gave a consultation 

section.  

Similar to the teaching practicum before, there was no big problem during 

coaching. The problem came during the teaching practicum. The students were 

lack of discipline. As the researcher’s own experience, the first class was at 7 a.m. 

to 8.30 a.m. but the students did not come at that time. They came at 7.30 a.m. so 

that the first meeting was totally ruined. There were a lot of materials that cannot 

be discussed at that day.  

At the second day of teaching practicum, there was miscommunication 

between me and the mentor. The mentor made a new schedule for pre-service 

teachers, and I did not get the newest one so that the mentor was calling me 

directly at that day. Fortunately, I already made the lesson plan and the material, 

but I was 30-minute late. Although it was quite late, the class ran better than 

before.  

The next day until the last day the practicum ran better. There were peer 

observations and sharing about teaching practicum among the pre-service 

teachers. There result was good. Some of pre-service teachers found the new 

techniques about controlling students and managing time. Some of them found 

another fun during teaching. This practicum was the best practicum during pre-

service teachers’ practicum.  
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These personal experiences happened to other pre-service teachers. They 

shared their practicum experiences among them. Then, they found a lot of 

similarities happened during the practicum. Based on those experiences, the 

researcher wants to know deeply the factors that influence students’ success in the 

teaching practicum. 

This topic has relations with EED students. The first relation is the EED of 

UMY provides teaching practicum which always takes place in the even semester. 

The second relation is that the researcher is one of students at the EED of UMY 

and she did the practicum too. Those are the reasons why the researcher chose this 

topic and the setting. 

Limitation of the Research 

There are lots of factors that have been mentioned in the background. To 

make it more specific, the researcher focused on teaching practicum at the English 

Education Department of UMY. The reason why researcher took the limitation on 

teaching practicum at the EED UMY is that the researcher wants to make the 

research more focus. Besides, in another university, teaching practicum has 

different techniques and rules.  

Question of the Research 

Based on some explained problems, the research question is: What are the 

factors affecting students’ success on teaching practicum at the EED of UMY? 

Purpose of the Research 

The purpose of the research is to find out the factors affecting pre-service 

teachers’ success on teaching practicum at the EED of UMY. 
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Significances of the Research 

This research will help other pre-service teacher to know teaching 

practicum deeper. Here are the benefits of this research for different sides. 

Pre-service teachers. This research will help pre-service teachers to know 

more about teaching practicum and some factors affecting pre-service teachers’ 

success on teaching practicum. They can get a little description about what and 

how they will do the practicum. Besides, pre-service teachers can develop the 

successful factors so that they can handle the negative factors on teaching 

practicum easier.  

Mentors and supervisors. This research will give a little description of 

how the mentors and supervisors influence pre-service teachers. Therefore, the 

mentors and supervisors can evaluate the teaching practicum by the factors that 

the researcher mentions in this researcher.  

University. This research can become the program evaluation for the 

university. The university can revise some rules or something related to teaching 

practicum to make a better program in the next year. 

Other researchers. This research can inspire other researchers about 

teaching practicum. It will help them who have concerned with teaching 

practicum for their research paper. 

Outline of the Research 

This research has five chapters. The first chapter discusses the background 

of the research. It consists of the introduction of the research problems, research 

question, research purpose, and benefits of the research.  Second chapter is  
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literature review of this research. The third chapter talks about the methodology 

that the researcher uses for the research. Four chapter finding and discussion. The 

fifth chapter is the conclution. Those are the outline of this research. 


